The current study discusses the ethics of the teaching profession among secondary school teachers from school leaders' perspective in Riyadh. It aimed at providing a proposal for the ethics of the teaching profession. The study utilized the descriptive approach and a questionnaire applied to 426 school leaders. The sample responses means were moderate and high in the domain of teacher professional performance, and his relation to students, community, and school community as well as family. There were no statistically significant differences in the sample responses due to school type, age, years of experience, and qualification. The study recommended developing a code of ethics approved by the Ministry of Education and adopted by teachers, preparing rehabilitation training programs for teachers, designing a website of educational supervision and ethics of teaching, creating an atmosphere of mutual relations among teachers, educational supervisors, and school leaders.
Introduction
Education is perceived as the basic pillar of development and the teacher is the most important element of achieving social progress and preparing a generation with spiritual, ideological, emotional and moral values in the light of the goals and aspirations of the community. Capli (2015) explains that the role of the teacher has a moral dimension, since he/she is the link between the school and the society. He/she teaches and instructs students, organizes educational activities and cooperates with the family in raising children and cultivating morals in them. A teacher qualified with moral and scientific competences can create through his practices a new developed generation.
Based on the distinctive and serious role played by the teacher in the educational system, he/ she should have a set of characteristics commensurate with the roles assigned to him/ her. Ethics regulate the behavior of the professionals and preserve the continuity and survival of the profession (Deshach, 2014) .
Studying teaching ethics is critical to the promotion of ethical practices reflected positively on the methodology of teaching, as well as on the relations between all elements of the school community. They are based largely on the availability of a positive trend towards the profession and represent a framework for the role of the teacher in the educational process (Forster, 2012) . Afifi (2005) shows that a code of ethics or rules of conduct imposed on the teacher in moral terms leaves a large space for the teacher's discretion, so he/ she decides what is moral or immoral under these rules. Improper implementation of these general rules empties them of their content and turns them into formal actions with no purpose. Capli (2015) believes that the Code of Ethics of the Teaching profession is required for controlling the educational process and keeping it from deviation. Thus, the Code of Ethics represents a necessity for every professional and for educators specifically, because of the seriousness of their profession and its role in building the human personality with its various dimensions.
Problem Statement
It is noted that there are shortcomings in the commitment of some secondary school teachers to the ethics of the teaching profession. This may be due to the low level of self-control, the weakness of social relations within work environment, disloyalty to the profession, lack of knowledge of the code of ethics, as well as lack of interest in self-professional development (Al-Ghamdi & Khalid, 2005; Kendrick, 2006; Jaballa, 2006; Alfalih, 2007) .
In this context, the problem of study can be identified by the following major question: What are the ethics of the Teaching profession of secondary school teachers from the perspective of school leaders in Riyadh?
From this question, the following sub-questions are derived: 1) What is the importance of the teaching ethics among secondary school teachers from the perspective of school leaders in Riyadh?
2) What is the extent of practicing the teaching ethics among secondary school teachers from the perspective of the school leaders in Riyadh city?
3) What are the statistically significant differences among respondents on the realization of the importance and practice of the teaching ethics according to the study variables?
4) What is the suggested proposal for the teaching ethics?
Objectives
The study aimed to:
1) Recognize the importance of the teaching ethics from the sample's perspective.
2) Identify the extent of the practice of the teaching ethics by the sample.
3) Identify the statistically significant differences among respondents on the realization of the importance and practice of the teaching ethics according to the study variables.
4) Suggest a proposal for the ethics of teaching.
Significance
The current study is of significance due to the pivotal role of secondary school teachers in promoting the teaching ethics among students and improving the educational environment. It helps stand on the most important ethics of the teaching profession, which should be rooted in the teacher. It provides a proposal for the teaching code of ethics.
Limitations
Objective limits: The teaching ethics among secondary school teachers from school leaders' perspective.
Human limits: 426 school leaders.
Spatial limits: Schools of Riyadh city.
Temporal limits:
The first semester of the academic year 2017/ 2018.
Theoretical Framework
Mansour and Talafh (2009) emphasize that ethical thinking is the ultimate goal that education seeks to achieve, as called by Simon "education as an ethical vision". Al-Zubi (2013) defines ethics as a charter that sets out the principles, values and duties to which teachers should adhere to perform their task in the best way possible. Education cannot function without values, because education is a moral process, as values shape educational action and direction. Mutraja (2004) has shown that values are critical for the educational process; values are the foundation through which the educational goals can be achieved. Professional ethics derive its importance from directing individual decisions and constituting the work basis approved by practitioners in the working environment. Accordingly, whoever violates them faces an embarrassing situation, fired or punished (Ajaji, 2012) .
The teacher is responsible for social construction, achieving the goals of curricula, and representing a role model for students. The teacher is the backbone of the educational process through preparing the qualified manpower to meet the community needs, formulating the ideas of the youth, shaping their behavior and values and help them integrate into society Al-Mafda (2004) . Accordingly, attention should be given to the moral aspect of the teacher, as the most important aspect of his/ her character, on which the professional ethics based. They are a set of rules and principals to which the teacher should commit. It helps him/ her achieve success in dealing with students, colleagues and society as well as in his profession (Loqmani, 2007) . The degree to which the teacher belongs to his/ her profession is determined by his/ her commitment to the rules of that profession in all circumstances (Al-Khamees, 2013 ).
The teaching ethics are one of the inputs of the educational system that direct and regulate the behavior of educators by self-monitoring and providing them with referential frames to their work and emotional dimensions ies.ccsenet.org International Education Studies Vol. 11, No. 9; 2018 for their characters (Ajaji, 2012) . Al-Qarni (2008) asserts that absence of commitment to ethics and Islamic values in the profession of teaching has a negative impact on the educational environment. These include failure to invest courses in improving the ethical aspect of the learner, teacher's focus on giving information, lack of interest in a classroom environment characterized by cooperation and integration among the students in order to develop teamwork and encourage discussion, as well as lack of the teacher as an example. Al-Ghamdi (2006) and Al-Luqmani (2007) shows that the teacher's good characterizations have a morally positive impact on the student and the society. Such ethics include devotion, impartiality, continuity to deliver knowledge, conviction, job satisfaction, modesty and being a good example. These studies concluded that there is an urgent need for paying attention to the ethics of teaching profession in the educational process.
Literature Review
Nazzal (2001) aimed to identify the professional ethics of teaching in the light of Islamic thought, e.g. the teacher shall be an example, a giver for no interest, and consider individual differences. The study concluded that teachers' commitment to the professional ethics of teaching from the perspective of principals and supervisors was high and there were statistically significant differences due to educational qualification favoring the educationally qualified teachers. It recommended including professional ethics in the programs of preparing teachers, principals, and supervisor as well as including them as mandatory courses in colleges.
Anangisye (2010) aimed to identify the initiatives that enhance the professional ethics among teachers in teacher training colleges in a number of regions (Dar El-Salaam, Eringa and Tanzania in South Africa). Results showed that there are two main initiatives: the use of college bylaws and the teaching of moral rules of behavior. There are a range of challenges such as lack of courses on the professional ethics of teaching because of the inadequacy of teachers' trainers, lack of qualified teachers and lack of resources.
Boon (2011) aimed to identify the quality of the professional ethics of teaching among teachers. Results showed that there are no clear items related to the Ethics of teaching during the academic years of the bachelor's degree. The results highlighted the need of including professional ethics units to teachers' training courses.
Ibrahim (2012) aims to propose a code of ethics for the profession of teaching in Saudi Arabia. The study concluded the importance of the current code of ethics No. 221 for the ethics of the teaching profession in Saudi Arabia (i.e. a code that covers the responsibilities of the teacher towards the students, workmates, and country) from the perspective of teachers, principals and educational supervisors. There are statistically significant differences of the sample estimations of the importance of the current code of Ethics due to gender, current work, qualification, and years of experience. Das (2014) aimed to identify the extent of the development of professional ethics of teaching through experience among female teachers in institutions of higher education in the state of Punjab. The experimental descriptive approach utilized, in addition to PEST-2007 to record the professional ethics of the teaching experience through observation. Results showed that only 9% of the teachers have a high level of professional ethics and 60% have an intermediate level of professional ethics, while 30.5% of the teachers showed a low level of professional ethics. Nadia (2015) identified the importance of professional ethics for teachers in educational institutions in Nanigopal, Malo. Results showed that the professional ethics of teachers help increase people's knowledge of beliefs, values, ethics, learn the good and bad of them, and practice them to maximize their well-being and happiness. Tabachnick et al. (2016) aimed to identify the ethics of teaching through beliefs and behaviors from the perspective of psychologists as educators. Results showed that the ethics of teaching include a set of behaviors and beliefs, such as course content, evaluation of students, educational environment, disrespectful behavior, research and publication issues, financial and material transactions, social relationships with students.
In the light of the literature review, it can be concluded that there is no previous Arabic study which covers the ethics of teaching profession among secondary school teachers from the perspective of school leaders in Riyadh. The current study aims at highlighting the importance of teaching professional ethics and presenting a proposal for a code of ethics for teaching.
Adherence to professional ethics contributes to controlling the expected behavior of all parties towards the profession in order to create the best moral environment that provides better learning and educational outputs. Capley (2015) points out that various countries have begun to draft codes of ethics for the teaching profession in order to achieve the desired objectives of the teaching profession. The Ministry of Education in Saudi Arabia has established the ethics of the teaching profession, issued in 1427 and circulated to all regions. They have been activated and adopted by every teacher (Al-Abboudi, 2010).
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Ethics of the Teaching Profession
Ethics of the teaching profession are a set of ethical rules and principles to which the teacher should adhere to preserve the high position of the profession in light of Saudi society, in general, and the educational institutions, in particular (Abu Tabikh, 2007) . It can be summed up that ethics of the teaching profession are a set of rules, bases and starting points to which the secondary school teacher should adhere to achieve social and professional success and be able to gain the confidence of his students and colleagues.
Challenges of Applying Professional Ethics
According to Al-Roumi (2009) , they include the deactivation of the punishment system; absence of role models; Absence of religious and national sense and favoring personal interests; and Absence of mutual understanding between officials and staff.
Teaching Code of Ethics
It is the sum of the good qualities and virtuous behaviors of public education staff (Ministry of Education, 2006 (Al-Qahtani, 2013) . It aimed at raising the awareness of the teacher about the importance of the profession and its role in building the homeland future, enhancing the scientific and social status of the teacher, and encouraging the teacher to commit to professional ethics and values (Capley, 2015)
Articles of General Teaching Code of Ethics in Saudi Education System
The teaching code of ethics, as submitted by the Ministry of Education (2006), includes Article I: terms of Code, Article II: objectives of the Code and the rest of the articles are as follows:
Article III: Teaching Mission 1) Teaching is a mission which derives its ethics from Sharia guidance and the principles of our civilization, and demands its professionals to perform the right of belonging to it.
2) The teacher adopts a great mission, believes in its importance and performs its duties.
3) The teacher is proud of his profession, aware of his mission which require good reputation and purity of the heart, and able to preserve the honor of the teaching profession.
Article IV: Professional performance of the teacher 1) The teacher is a Muslim proud of his/ her religion, follower of the Prophet (PBUH) in all his sayings, and moderate in his/ her dealings and judgments.
2) The teacher understands that professional development is a basic duty and continuous self-education is a life style through developing his/ her knowledge in Domain of specialization and teaching skills.
3) The teacher is aware that integrity, honesty, patience, firmness, discipline, tolerance, good-looking and smiling face are key features of his/ her personality.
4) The teacher realizes that conscience and critical sense is the real monitor on his/ her behavior and he/ she, as a role model, seeks to disseminate this spirit among students and society.
5) The teacher contributes to consolidating the concept of citizenship, cultivating the principles of moderation, tolerance and coexistence and rejecting extremism among students.
Article V: teacher and students 1) The relationship between the teacher and his/ her students is based on the teacher's desire to educate and help them, guarded by the necessary firmness, and aims to achieve build the desired generation for the nation development and progress.
2) The teacher is the role model not only for students, but for the society. He/ she is keen on having a lasting benign impact on people, so he/ she upholds moral values and ideals and disseminates them among students and society members.
3) The teacher believes in the good intention of students and teaches them to adopt the principle of good intention in their public and private life and to provide excuse for others and perceive their own flaws.
4) Teacher to make sure that the benefit of his students is making all his efforts in education and education and guidance guide them on the path of good and desire them and shows them evil and provide them in the integrated care of their development religiously, morally, psychologically, socially and health.
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6) The teacher is a model of practicing wisdom and kindness who avoids violence and forbids it. He/ she encourage students to sound thinking, constructive dialogue, good listening to others' opinions, tolerance with people and disseminating the principal of Shura.
7) The teacher avoids using physical and psychological punishment to students.
8) The teacher seeks to provide the student with the mental and scientific skills that develop his critical scientific thinking and continuous self-education.
Article VI: Teacher and Society 1) The teacher enhances students' sense of belongingness to their religion and country and the importance of positive interaction with other cultures.
2) The teacher is faithful to the nation unity and solidarity. He works hard to disseminate the values of cooperation and love among all citizens to achieve security, stability and development.
3) The teacher is valued, respected and trusted by the society. He/she works hard to be worthy of this trust and appreciation.
4) The teacher is an influential society member, since he is entrusted with achieving knowledge progress, scientific advancement, intellectual creativity, cultural contribution and dissemination of morals among students.
5) The teacher represents an honest image of the educated person belonging to his religion and his country. Accordingly, he has to expand his culture and information resources so as to be able to form a mature opinion based on science, knowledge and vast experience to help students construct their own vision and consider different points of views as the basic cultural components of building human civilization.
Article VII: Teacher and school community 1) Mutual trust and teamwork spirit are the basis of the relationship between the teacher and his colleagues and between teachers and educational management.
2) The teacher understands that respecting professional conduct rules, adherence to regulations and instructions, and positive participation in the school activities are essential elements in achieving the goals of the educational institution.
Article VIII: Teacher and Family 1) The teacher is the partner of the parents in upbringing the student, so he/ she is keen on strengthening the bonds of trust between home and school.
2) Educational professionals carry out their duties and follow the principles embodied in these ethics and endeavor to disseminate and consolidate them among their colleagues and in society in general.
Justifications for selecting this Code of ethics:
1) Its easy items and few pages which do not exceed (15) pages.
2) It has been publicized in all Saudi schools and teachers required to commit to it.
3) It is consistent with the directives of the Ministry of activating it in Domain of education.
4) Its provisions include all aspects of the desired personality of the ideal teacher.
5) It contains thirty educational values capable of bringing out a good generation (Qarni, 2008) .
Deficits of the Teaching Code of Ethics
The introduction to the Code of ethics is figurative without any practical idea or logical sequence of sentences. With reference to terminology, teacher, student, and ethics are not well defined. The code includes morals that represent relatively constant values such as honesty and loyalty. On the contrary, it overlooked basic professional ethics such as teaching methods and learning techniques (Al-Hujilan, 2007) .
Methodology and Procedures
Population and sampling Population: All secondary school leaders in Riyadh.
International Education Studies Vol. 11, No. 9; 2018 Sample: 426 school leaders.
Tool: A questionnaire to measure the importance and practice of the professional ethics of teaching among secondary school teachers from school leaders' perspectives, including five domains: Teacher professional performance, teacher and students, teacher and community, teacher and school community, and teacher and family.
Results and Discussion
To answer the question, what is the importance of secondary school teacher's professional performance from the perspective of school leaders in Riyadh? Means and standard deviations were computed, as shown in Table 1 . Table 1 shows that the means of the sample responses to the domain of teacher professional performance are high and moderate. Item (3) obtained the first rank with a high degree of practice. It may be attributed to the teacher realization that conscience is the real monitor on her performance, so she, as a role model, works hard to spread this spirit among students and community members. This result is inconsistent with Cevat (2002) , Anangisye (2010) , Das (2014) , Gluchmanova (2015) and Tabachnick et al. (2016) .
Item (11) got the last rank and a moderate degree of practice. It may attributed to the teacher's underestimation of the importance of consolidating the concept of citizenship among students as well as having insufficient training courses to raise awareness about the danger of extremist ideology and its effects on students. This result is inconsistent with Nadia (2015) and Anangisye (2010) .
To answer the question, what is the degree of practicing professional performance among secondary school teachers from school leaders' perspective in Riyadh? The mean and standard deviations were obtained as shown in Table 2 .
ies Vol. 11, No. 9; 2018 Table 2 shows that the means of the sample responses to the items of the degree of practicing professional performance among secondary school teachers are high and moderate. Item 13 achieved the first rank with a high degree of practice. It may be attributed to the teacher's awareness that commitment to regulations and instructions contributes to achieving the desired educational objectives. This result is consistent with Gluchmanova (2015) which showed that teachers should adhere to the professional rules and keep their promises to students.
Item (11) got the last rank with a moderate application degree. It may be attributed to lack of training courses and workshops held by the Ministry of Education and school administrations that provide teachers with opportunities for professional development as a result of not believing in the usefulness of these courses. This result is inconsistent with Boon (2011) which emphasized the need to hold training courses for teachers, including modules of professional ethics and ethical practices in the classroom.
To answer the question, what is the importance of the relationship between secondary school teacher and students from school leaders' perspective in Riyadh? The mean and standard deviations were obtained as shown in Table 3 . Table 3 shows that the means of the sample responses to the domain of teacher and students (in terms of importance) are high and moderate. Item (7) achieved the first rank with (4.14) mean. It may be attributed to the teacher's keenness to enhance the principle of justice among students. The teacher's fair behavior, as a role model, will be reflected positively on students' behavior. On the contrary, absence of justice in the classroom leads to tension, hatred and incompatibility between teacher and students. This result is inconsistent with Cevat (2002) , Anangisye (2010) , Das (2014) , Gluchmanova (2015) and Tabachnick et al. (2016) .
Item (8) got the last rank with a Moderate degree of practice. This result is due to the awareness of secondary school teachers that harmful punishment is against professional ethics, forbidden by the instructions of the Ministry of Education, leads to lack of respect between the teacher and the student and reflected negatively on the students' achievement. This result is inconsistent with Covat (2002), Anangisye (2010) , Das (2014) , Gluchmanova (2015) and Tabachnick et al. (2016) .
To answer the question, what is the degree of practicing professional relationship between secondary school teacher and students from school leaders' perspective in Riyadh? The mean and standard deviations obtained as shown in Table 4 . Table 4 shows that the means of the sample responses to the domain of teacher and students (in terms of practice) are high and moderate. Item (10) achieved the first rank with a high degree of practice. It may be attributed to the teacher's keenness, as a role model, on achieving the principle of justice among students which will be reflected positively on their relation. On the contrary, absence of justice in the classroom leads to tension, hatred and incompatibility between teacher and students. This result is inconsistent with Covat (2002), Anangisye (2010) , Das (2014) , Gluchmanova (2015) and Tabachnick et al. (2016) .
Item (8) obtained the last rank with a moderate degree of practice. Because the teacher believes that harmful punishment is inconsistent with the ethics of the teaching profession.
International Education Studies Vol. 11, No. 9; 2018 To answer the question, what is the importance of the relation between secondary school teacher and community from school leaders' perspective in Riyadh? The mean and standard deviations computed as shown in Table 5 . Table 5 shows that the mean for domain of teacher and community (in terms of importance) were high and moderate. Item (8) achieved the first rank with a high degree of practice. It may be attributed to the fact that the school is an integral part of the local community. The teacher morality contributes to the development of the society and affects the family and the students.
Item (6) got the last rank with a moderate degree of practice. It may be attributed to the fact that the principal is responsible for establishing relations with the community, as a part of her duties. This result is inconsistent with Covat (2002), Anangisye (2010) , Das (2014) , Gluchmanova (2015) and Tabachnick et al. (2016) .
To answer the question, what is the degree of practicing professional relationship between secondary school teacher and community from the perspective of school leaders in Riyadh? The mean and standard deviations were obtained as shown in Table 6 . Table 6 shows that the mean the domain of teacher and community (in terms of practice) were high and moderate. Item (8) achieved the first rank with a high degree of practice. It may be attributed to the adequacy of the courses organized by the Ministry of Education for teachers. This result is consistent with Gluchmanova (2015) which argued that teachers should guarantee providing scientific, intellectual, and moral progress for students and showing them the due respect and esteem.
Item (6) got the last rank with a moderate degree of practice. It may be attributed to that religious awareness is related to Islamic Education and the teacher adheres to the items of the curriculum.
To answer the question, what is the importance of the relation between secondary school teacher and school community from school leaders perspective in Riyadh? The mean and standard deviations were calculated as indicated in Table 7 . Table 7 shows that the mean for the domain of teacher and school community (in terms of importance) were high and moderate. Item (3) achieved the first rank with a high degree of practice. It may be attributed to confidence between the teacher and the community result in a healthy school environment that enables development and progress. This result is inconsistent with Covat (2002), Anangisye (2010) , Das (2014) , Gluchmanova (2015) and Tabachnick et al. (2016) .
Item (6) got the last rank with a moderate degree of practice. It may be attributed to relationship based on respect and understanding, as stipulated in the Teaching Code of Ethics. It is inconsistent with Gluchmanova (2015) which emphasized that teachers respect students' dignity in a way that they fulfill their professional commitment.
To answer the question, what is the degree of practicing professional relationship between secondary school teacher and school community from the perspective of school leaders in Riyadh? The mean and standard deviations were obtained as shown in Table 8. ies Vol. 11, No. 9; 2018 Table 8 shows that the mean for the domain of teacher and school community (in terms of practice) were high and moderate. Item (1) obtained the first rank with a high degree of practice. It may be attributed to that the teacher is responsible for developing the school in the light of the latest technological developments and encouraging the progress of the school. This result is consistent with Gluchmanova (2015) which emphasized that teachers respect students' dignity in a way that they fulfill their professional commitment; for example, to provide details of their studies, assessment criteria, course schedules, lectures and seminars and to provide students with assistance or advice.
Item (6) got the last rank with a moderate degree of practice. It may be attributed to the crowded schedule of the teacher and the lack of a suitable way to activate channels of communication among teachers which have a negative impact on establishing friendly relations within the school.
To answer the question, what is the importance of the relation between secondary school teacher and family from school leaders' perspective in Riyadh? The mean and standard deviations were calculated as indicated in Table 9 . Table 9 shows that the mean of teacher and family domain (in terms of importance) were high and moderate. Item (9) obtained the first rank with a high degree of practice. It may be attributed to teacher adherence to the highest moral which is keeping secrets as a professional trust.
Item (8) Vol. 11, No. 9; 2018 To answer the question, what is the degree of practicing professional relationship between secondary school teacher and family from the perspective of school leaders in Riyadh? The mean and standard deviations were obtained as shown in Table 10 . Table 10 shows that the mean of teacher and family domain (in terms of practice) were high and moderate. Item (6) achieved the first rank with a high degree of practice. It may be attributed to the teacher awareness of the importance of developing school work and her moral duty. Item (3) got the last rank with a moderate degree of practice, due to lack of activities held by the school.
To answer the question, what are the statistically significant differences among respondents on the realization of the importance and practice of the teaching ethics according to the study variables? ANOVA and T-test calculated to the sample responses according to the study variables: school type, age, years of experience, and qualification. Table 11 shows that there are no statistically significant differences among the sample responses due to school type in all domains. It may be attributed to the importance of professional ethics to the teacher and the need to adhere to them because of their positive impact on the educational process and thus there is no effect of the school type on the commitment of teachers to professional ethics. This result is inconsistent with the results of the study by Covat (2002), Anangisye (2010) , Das (2014) , Gluchmanova (2015) and Tabachnick et al. (2016) . Table 12 shows that there are no statistically significant differences among the sample responses due to age in all domains. It may be attributed to the provisions of the Code of Ethics of the teaching profession are taught at the university in the period of professional preparation and there is no relation to the variable of age by complying with the provisions of the Code of ethics. Table 13 shows that there are no statistically significant differences among the sample responses due to the years of experience in all domains. It may be explained by the relation between the teacher and school leaders and educational supervisors based on respect and mutual understanding regardless of the years of experience. They are perceived as partners in achieving the goals of education. Therefore, years of experience have no impact on the level of commitment to the ethics of the Teaching profession. This result is consistent with Das (2014) which showed that there is a positive relationship between the teaching experience and the professional ethics of female teachers.
International Education Studies Vol. 11, No. 9; 2018 Table 14 shows that there are no statistically significant differences among the sample responses due to qualification in all domains. Teachers aspire to achieve excellence, creativity and uniqueness, regardless of their qualifications. This result is inconsistent with Boon (2011) which indicated absence of clear items related to education ethics during study.
A Proposal for the Teaching Profession Ethics among Secondary School Teachers
In light of the philosophy of the professional ethics of teaching, the current study attempts to present a proposal based on the study findings and the literature review.
Philosophy
Philosophy of the proposal is based on the vision of school leaders in Riyadh in relation to the Teaching ethics among secondary school teachers within a framework of integrated school representing a link between two educational stages. It is also based on the importance of professional ethics in promoting moral practices that should be effectively and positively reflected in the teaching methods and relations between the components of the educational process. The teacher should have positive attitudes toward the profession and commitment to the educational mission assigned to him/her toward students and community. 3) Encouraging teacher to adopt ethical behavior in his life.
4) Improving the ethics of the Teaching profession among secondary school teachers.
5) Highlighting the importance of teacher training on professional ethics before work.
6) Providing communication channels with the parties concerned with educational and supervisory process such as the Ministry of Education, to establish effective cooperative practices to serve the educational process and to develop the teaching ethics.
Requirements
1) Affording the appropriate atmosphere for the improvement of the teaching profession ethics.
2) Involving individuals who are affected by the development in identifying objectives and implementation.
3) Serious follow-up to all phases of the development process.
4) Outstanding performance bonus.
5) Establish incentive systems for proposals for new developments and changes.
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Mechanisms and Procedures
1) Selecting teachers who have the ability and competence of using computer and web.
2) Selecting teachers with high professional ethics.
3) Following up their performance and development through the provision of several training courses in technology education.
4) Promoting respect for the teaching profession by providing good education for all.
5) Supporting efforts to promote democracy and human rights through education.
6) Teacher commitment to students, protecting their interests and protecting them from insult and physical abuse.
7) Teacher commitment to colleagues and keeping the confidentiality of their information.
8) Teacher commitment to the administration and the implementation of instructions.
Implementation Challenges
1) Deactivation of the punishment system.
2) Absence of the role model.
3) Absence of religious and national conscious and favoring personal interest.
4) Lack of mutual understanding between the official and staff.
5) Lack of the organizational awareness of the school.
These challenges can be overcome by adopting innovative philosophy that develops the mechanisms for implementing the above-mentioned vision.
Conclusion
The present study discussed the ethics of the teaching profession among secondary school teachers from school leaders' perspective in Riyadh. It covered the importance and practice of the ethics of the teaching profession among them, as well as the statistically significant differences among the participants on identifying the importance and practice of the ethics of the teaching profession according to the variables. Furthermore, it provided a proposal for the ethics of the teaching profession based on its results. The study covered some variables, e.g. school type, age, years of experience, and qualification. The results showed that the means were moderate and high in the domains of teacher professional performance, teacher and school community, as well as teacher and family. Additionally, there were no statistically significant differences in the participants' responses due to school type, age, years of experience, and qualification. Based on the results, the author made some recommendations that may significantly affect achieving the greatest benefit.
Recommendations
1) Developing moral constitution adopted by the Ministry of Education and the teachers before being appointed, as a reference for their ethical and professional behavior.
2) Enriching programs for qualifying and training teachers on the ethics of the teaching profession.
3) Establishing a website related to educational supervision and professional ethics that strengthens teacher commitment to ethics. 4) Reporting job performance evaluation templates to teachers.
5) Providing programs and training courses for fresh teachers about the professional ethics of teaching.
